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1. Cardinal Pole School Vision
Cardinal Pole Catholic School is a learning community for all based upon partnership and respect. Itis
a strong and vibrant place which recognises the importance and individual needs of every pupil and
member of staff. Praise and encouragement is vital in creating a climate of learning and high
expectations supported by teaching of the highest quality. The school is full of confident, creative and
fulfilled young people and staff. They are celebrated as individuals — unique creations of God — who
deserve our support, love and trust as they begin the great journey of life.

2. Mission Statement

Cardinal Pole is a Roman Catholic School with a Christian commitment to building community through
the individual care of pupils and staff. Within the school we share a common faith which, while
recognising the values of all cultures and ethnic groups, promotes understanding of and respect for the
values of the Gospel. As teaching or non teaching staff in a Catholic School we promote what we believe
and understand of the Christian truths which refer us back and lead us to Christ. We are conscious
that in trying to do so we are subject to various pressures e.g. ever changing educational ideologies
and the materialistic bias of the society in which we live. Nevertheless, there are certain criteria, which
underpin our work as teaching and non-teaching staff. All members of staff should facilitate the
development of skills and knowledge in pupils and help them to understand that God is glorified through
the acquisition and good use of knowledge. All members of staff should, in their behaviour and
attitudes, set positive examples for pupils and encourage them in the practice of their faith. The school
seeks to foster close relationships between school, home and the local community in particular by
increasing their faith. In our daily assembly we attempt to bring before God our work and the needs
and concerns not only of the school but of the wider community.

3. Responsibilities
It is the responsibility of all teachers to provide the highest quality of education for our students. The
principles of teaching and learning are set in the Standards for Teachers as published by the DfE (in
September 2012). Teaching in Cardinal Pole Catholic School should comply with these Standards (see
Appendix 1)

It is the responsibility of the Subject Leader or Head of Department to monitor the quality of assessment
within their department and to offer support as needed. The Senior Leadership Team, led by the
Deputy Headteacher (Quality of Education), is responsible for monitoring the quality of education across
the school and to identify where development is needed. This monitoring will take the form of learning
walks, book scrutiny, student voice, assessment data and, where relevant, observations with
accompanying support and development activities as required.

To ensure the quality of education does not remain static, there is a whole school Quality of Education
SIP. In addition, each department will have SIP which reflects the whole school priorities and their own
identified areas for improvement or development. Governors have a statutory duty to monitor processes
in place and that the school is addressing students’ needs.

4. The Summative Assessment Cycle
Class teachers assess student progress continuously through verbal and written feedback on both class
and home learning. The purpose of summative assessment is to test the effective delivery of the
curriculum, to identify any areas of concern — curriculum or key groups — and to plan effective
intervention to close gaps.

As a whole school, data is collected twice a year during Assessment Point 1 (Autumn Term) and
Assessment Point 2 (Summer Term). Y11 and Y13 have assessment weeks at different times to the
rest of the school (Autumn 02 and Spring 02) to prepare them for external examinations. During



assessment weeks for the whole school other than Y11 and Y13, the normal timetable is suspended for
all students except Year 13. Students follow bespoke timetables based on their year group. Exams are
invigilated by staff on a pre-planned rota and supported by pastoral staff and SLT.

Exams are rigorous and cumulative. All examinations are quality assured before the examination cycle
to ensure parity across subjects and to ensure that they are testing prior skills and content as well as
the most recent topic studied. The skills and content assessed is outlined in Curriculum Recovery
Documents and Topic Lists which are shared with students prior to the exams.
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Figure 1: The Summative Assessment Cycle

5. Measuring Progress
At Key Stage 3, students are assessed according to a flightpath. The purpose of this is to focus on the
skills and knowledge that students are able to demonstrate at the point of assessment and those that
are not yet evident to ensure that the teaching can be focused on closing gaps in student knowledge.
To put students on their flightpaths, a broad range of data is triangulated including KS2 scores from
primary school, reading ages, CATs scores and baseline tests in English, Maths and Science. The
attainment of students across these areas is used to put students on one of three flightpaths: extending
/ expected / emerging.
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Figure 2: The focus of the flightpath model at KS3

At Key Stage 4, students are assessed according to their GCSE targets (see Figure 3). The purpose of
this is to focus on the progress they have made since Year 7 in comparison to how their peers perform
nationally. Target grades are based on KS2 scores from primary school against national expectations
for high levels of progress but are not considered to be a glass ceiling. The attainment of students at
each assessment point is then assessed as either above / on / below target grades.
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Figure 4: Target Setting at KS4

Evaluating Impact
After each assessment cycle, HoDs are responsible for ensuring the following actions take place:

>

Marking and moderation of papers from across classes and key groups (LPA, MPA, HPA). The
marking and moderation documents must be sent to AHT — Curriculum & Assessment along
with the sample and the analysis should support the HoD Report. Where there are
inconsistencies in marking, it is the responsibility of the HoD to work with their Line Manager
to support members of staff in relevant CPD.

DIRT Week (Dedicated Improvement and Reflection Time) where mocks exams are gone
through with the class, addressing common errors and offering opportunities for feedback.
This is in the week following exams as timely feedback is critical in helping students to make
progress. Class teachers mark assessments without comments but do complete a Question
Level Analysis for their classes. This is used to plan a lesson or series of lessons which highlights
skills and content that were tackled well and those that were not.

Reporting of Data to parents through the whole school data drops. HoDs must ensure that
class teachers have reported accurate data, as per the moderation meeting, and that the
relevant short or long reports have been completed by the data deadline

RAG Meetings. These meetings will take place after data drops and are run by the AHT —
Curriculum & Assessment in conjunction with the relevant Head of Year. They focus on whole
year group pictures of progress including progress of key groups and students causing concern
across the piece. The analysis shared at these meetings should support departmental and
pastoral intervention plans for the upcoming term.

HoD Reports. These are to be completed after all the data has been input and data walls
produced and should focus on the data and the outcomes of the moderation meetings. HoDs
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are expected to comment on overall progress in addition to the progress of key groups and of
different teaching sets; identifying and explaining any differences between them. This analysis
should form the basis of intervention plans for the next term and, in the case of public exams,
will form the basis of Exams Analysis meetings with the Headteacher that take place in Autumn
Term

7. Reporting to Parents
All students receive a written report twice a year, after each assessment point. All students also have
one parents evening a year in Autumn or Spring Term. For Y11 and Y13, there are two Parents’ Evenings
— one at the start of the year to prepare for GCSE / A-Level examinations and one after AP1 to discuss
progress. Reports always record attendance, punctuality and behaviour / achievement data in addition
to current grade and learning attribute data as recorded by the class teacher.

At KS3, current grades are reported in relation to flightpath (as above) with students recorded as either
well below/below/on track/above/well above expectation in relation to their flightpath.

At KS4, current grades are reported as numerical grades from 9-1 / U (as above) and colour coded
according to target, other than in the case of vocational subjects (P/M/D).

At KS5, current grades are reported as alphabetical grades from A-E / U (as above) and colour coded
according to target, other than in the case of vocational subjects which are sent abridged versions of
unit trackers to give the most accurate reflection of progress.

For each year group, one report is a short report (Current Grade and Learning Attributes) and one of
these is a long report (Current Grade, Learning Attributes and a Written Comment focused on
attainment and attitude). These reports are due at the same time as the data and are clearly indicated
in the school calendar. Where long reports are due, tutors and Heads of Year are also expected to write
a comment.

For class teachers, reports should:
> Be personalised
» Comment on overall attitude to learning
> Identify what went well in AP1
» Identify the next steps for improvement
For form tutors and Heads of Year, reports should:
» Comment on attendance, punctuality and behaviour
> Refer to any relevant extra-curricular study / intervention

Sample class teacher reports Sample tutor reports

Jane has made an excellent start to Y11. She is
focused in class and completes home learning to
a high standard. Her AP1 shows that she has an
excellent grasp of historical interpretations and
is able to select key details from sources to
support her inferences. To improve her grade
further, she should consider the role of the
wider context in influencing the opinions of the
writer. Keep up the good work!

Jane is an asset to 11ARW. She is punctual,
prepared for learning and has made excellent
use of prep sessions to support her progress in
English, Maths and Science. Her attendance is
exemplary and this report is testament to her
determination to succeed this year. Well done,
Jane!

Alex has made a satisfactory start to Y11. He
can show great promise in class but is
sometimes distracted by his peers and can
struggle to meet deadlines. His AP1 showed that
he is able to understand the message of sources
and start to consider the view that they are
presenting. To improve his grade, he needs to
ensure that he can support this with precise
knowledge of the period.

Alex has shown that he has the potential to do
well this year. He is an active member of form,
representing the school council and the school
football team and his attendance is excellent.
He can sometimes be late to prep, chatting in
the corridors, and his report does highlight
some areas that he needs to focus his
attention. Otherwise, a great first term, Alex.




Adam has made a disappointing start to Y11. He
is often late to lessons and is rarely prepared
with the correct home learning or equipment.
His AP1 grade is significantly less than I would
hope at this stage in his GCSE studies. He is able
to identify a range of causes for an event and
start to consider the most important. To ensure
that he makes a marked improvement in his
grades, he needs to carefully structure his
revision so that he has factual evidence to
support the claims that he made, for example,
by learning exactly what the Treaty of Versailles
took from Germany.

Adam is currently not meeting expectations
regarding his punctuality and behaviour. He has
accrued 8 lates to school this year in addition to
behaviour points for late to lesson and has also
had to attend headteacher’s detention twice. As
highlighted by many of his class teachers, this
needs to improve quickly and markedly to
ensure he is not disappointed in the Summer.

SLT are responsible for the checking of all long reports before sending to parents and, where issues
arise, these are raised directly with the member of staff and their line manager, where relevant.




Appendix 1 — Teacher Standards

Department
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Teachers’ Standards
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