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1. Cardinal Pole School Vision
Cardinal Pole Catholic School is a learning community for all based upon partnership and respect. Itis
a strong and vibrant place which recognises the importance and individual needs of every pupil and
member of staff. Praise and encouragement is vital in creating a climate of learning and high
expectations supported by teaching of the highest quality. The school is full of confident, creative and
fulfilled young people and staff. They are celebrated as individuals — unique creations of God — who
deserve our support, love and trust as they begin the great journey of life.

2. Mission Statement

Cardinal Pole is a Roman Catholic School with a Christian commitment to building community through
the individual care of pupils and staff. Within the school we share a common faith which, while
recognising the values of all cultures and ethnic groups, promotes understanding of and respect for the
values of the Gospel. As teaching or non teaching staff in a Catholic School we promote what we believe
and understand of the Christian truths which refer us back and lead us to Christ. We are conscious
that in trying to do so we are subject to various pressures e.g. ever changing educational ideologies
and the materialistic bias of the society in which we live. Nevertheless, there are certain criteria, which
underpin our work as teaching and non-teaching staff. All members of staff should facilitate the
development of skills and knowledge in pupils and help them to understand that God is glorified through
the acquisition and good use of knowledge. All members of staff should, in their behaviour and
attitudes, set positive examples for pupils and encourage them in the practice of their faith. The school
seeks to foster close relationships between school, home and the local community in particular by
increasing their faith. In our daily assembly we attempt to bring before God our work and the needs
and concerns not only of the school but of the wider community.

3. Responsibilities
It is the responsibility of all teachers to provide the highest quality of education for our students. The
principles of teaching and learning are set in the Standards for Teachers as published by the DfE (in
September 2012). Teaching in Cardinal Pole Catholic School should comply with these Standards (see
Appendix 1)

It is the responsibility of the Subject Leader or Head of Department to monitor the quality of the
teaching & learning within their department and to offer support as needed. The Senior Leadership
Team, led by the Deputy Headteacher (Quality of Education), is responsible for monitoring the quality
of education across the school and to identify where development is needed. This monitoring will take
the form of learning walks, book scrutiny, student voice, assessment data and, where relevant,
observations with accompanying support and development activities as required.

To ensure the quality of education does not remain static, there is a whole school Quality of Education
SIP. In addition, each department will have SIP which reflects the whole school priorities and their own
identified areas for improvement or development. Governors have a statutory duty to monitor processes
in place and that the school is addressing students’ needs.

4. Teaching & Learning Aims
This policy should be read alongside and in conjunction with the Curriculum and Assessment
Policies. The main aims of teaching and learning at Cardinal Pole are that:

> For the learning experiences of all our young people to be of the highest quality
> For their learning experiences to be accurately represented in their books
» For their feedback to be meaningful, productive and efficient



5. Short Term Planning
To ensure that these aims are met, in addition to the long and medium term planning outlined in the
Curriculum Policy, class teachers are expected to undertake short term lesson plans for the classes
that they teach

Short Term Planning focuses on:

> Lesson title (what is the question students are seeking to answer?)

> Lesson objectives (what skills and knowledge should students acquire this lesson?)

» Learning activities (a range of activities that support pace and progress for all students through
use of modelling, success criteria, peer and self-assessment, effective questioning)

> Effective plenaries (how the understanding and progress of all students be measured including
the role of teacher, peer and self assessment)

» Home learning (please see Curriculum Policy)

Whilst there is not a fixed Cardinal Pole lesson, the following features are expected in lessons:

> A'Do Now’ task — this should take place in the first 5/10 minutes of the lesson and is designed
to review previous learning or to prepare for future learning. It should be achievable and
engaging and enable the class to settle, home learning completion to be checked, the sign of
the cross to be made and the register to be taken.

» All students must have planners, pencil cases and other relevant equipment out on the desk at
the start of the lesson

> Explicit addressing of the lesson title and objectives so students are clear about the enquiry
that they are seeking to answer (objectives should not be written down but should be engaged
with).

» Tasks should be set that are achievable whilst also offering all students the opportunity for
stretch and challenge. Lessons should clearly be structured so that transitions between tasks
are clear and links to prior learning explicit for students to build on previous knowledge

6. Feedback

At Cardinal Pole, we recognise that different forms of feedback are appropriate at different times and
in different subjects. Consequently, Heads of Department have written detailed feedback overviews for
each year group which outlines when formal feedback takes place in the schemes of work. The
frequency of feedback is outlined in Figure 1.

Key Stage 3 Key Stage 4 Key Stage 5
1x red box teacher 2x red box teacher
feedback per half term feedback per half term
ART (end of project PLPs) 4x 1-2-1 tutorials per
half term (based on AOs
1x other assessment per .
1x other assessment per per project)
half term
half term
2x red box teacher
feedback per half term 4x red box teacher
BUSINESS
feedback per half term
1x other assessment per
half term
Ix red box teacher
COMPUTER feedback per half term
SClENCE Lx other assessment per
term
DRAMA Verbal feedback every 2x red box teacher 4x red box teacher
lesson feedback per half term feedback per half term




1x other assessment per
term

1x other assessment per | 1x 1-2-1 tutorial per half
half term term

1x red box teacher
feedback per half term

2x red box teacher
feedback per half term

DESIGN &
TECHNOLOGY 1x other assessment per | 1x other assessment per
half term half term
2x red box teacher
ENGLISH feedback per half term 3x red box teacher 4x red box teacher
feedback per half term feedback per half term
1x other assessment
2x red box teacher Fenciack por el term
GEOGRAPHY feedback per half term P 4x red box teacher
feedback per half term
1x other assessment per
1x other assessment
half term
2xred box teacher | 20 20 SRR
HISTORY feedback per half term P 4x red box teacher
feedback per half term
1x other assessment per
1x other assessment
half term
3x red box teacher
MATHS 3x red box teacher feedback per half term 4x red box teacher
feedback per half term : feedback per half term
" (end of unit marksheet / )
(end of unit marksheet) . (weekly quizzes)
quizzes
3x red box teacher
feedback per half term
MEDIA
1x other assessment per
half term
1x red box teacher 2x red box teacher
feedback per half term feedback per half term
MUSIC
1x other assessment per | 1x other assessment per
half term half term
1x red box teacher 2x red box teacher
MODERN feedback per half term feedback per half term
FOREIGN 4x red box teacher
LANGUAGES 2x other assessment per | 1x other assessment per feedback per half term
half term half term
Verbal teacher and peer
feedback every practical
lesson
1x Red Box Feedback per
Verbal teacher and peer BRI VR (g
feedback every lesson sheets
PHYSICAL
EDUCATION Verbal feedback every 1x'T can success criteria
lesson per fortnight (self or

peer)

2x red box teacher
feedback per half term

1x other assessment




2x red box teacher 2x red box teacher
RELIGIOUS feedback per half term feedback per half term 4x red box teacher
EDUCATION feedback per half term
1x other assessment per | 1x other assessment per
half term half term
3x red box teacher 3x red box teacher 4x red box teacher
SCIENCE feedback per half term feedback per half term feedback per half term
(mid/end of unit (mid/end of unit (mid/end of chapter tests
marksheet marksheet) / PAGS)
2x red box teacher
SOCIAL feedback per half term 4x red box teacher
SCIENCES feedback per half term
1x other assessment
Vocational

Figure 1: Frequency of feedback

Students receive feedback continually throughout their lessons. A summary of the main forms of
formative feedback are listed below.

a) Teacher Feedback: Red box and Green Pen

This is detailed feedback which relates to how well students have met the learning objectives or success
criteria in classwork or homework. It must include one strength and one area for improvement. The
improvement prompt box is used to move the learning on rather than solely for corrections. Some
subjects will set a problem others will offer an opportunity to correct mistakes. Some subjects will ask
students to respond a comment/question in the red box.

When feedback is written, teachers use red pen and students’ responses are in green pen. This is true
for peer and self-assessment also. Although green pen can be used to mark answers in a summative
way, particularly in Maths and Science, its main purpose is to encourage DIRT (Dedicated Improvement
and Reflection Time) for students to redraft work based on feedback from teachers and peers.
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Figure 2: Red Box Target
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Figure 3: Green Pen Response
%
Marking Sheet- N3 Whole Numbers
Student
Comment:
. A No Some Fully i
Topic Sbiccne Evidence | Evidence | Evidenced Reflecnon tack
Know the whole numbers and be able to count

to 4 digit numbers

What is the number after 4320

Whole numbers

If | come 3rd in a race, how many people are infront of me?

Be able to count indefiniteland understand
that numbers continue. Explain patterns in
numbers.

w odd and even numbers

Explain how you could identify an even number

Odd and even

numbers i iy - T - If 1 add an even number and an odd number what do | get? Is
Use alternating numbers in real life situations i
this always true?

Knao hat a square numberis
E e and deads Write a square number above 100. How do you know it is
e 0 sguare?

Special numbers [ Find patterns in square numbers and extend to
other patterns such as trangular numbers, Bob says that 234 is a square number? Is he correct? How do
cube numbers. you know?
Know what is meant by prime numbers Explain what a prime number is

Prime numbers

Figure 4: Mark Sheet identifying green box tasks
b) Peer and Self-Assessment

For this to be effective, clear success criteria must be given to students. This is best modelled through
‘I can’ success criteria - a checklist of the skills or knowledge that needs to be demonstrated. This is
the basis of flightpaths and the five year curriculum (see Curriculum Policy) and is used by all
departments at Cardinal Pole.



When used in peer or self-assessment, this tends to be based on an individual task and takes the form
of ‘Look, Miss/Sir, I can...". Here, students highlight the different skills or knowledge that they are
demonstrating in their answer. This enables the teacher to see how much the student does understand
the key concepts and the student to have a visual image of areas of strength and those which are not
present in their work currently.
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c) SPAG Marking

All departments take responsibility for developing literacy by testing and correcting key words and by
marking for SPaG in pieces of extended writing.

Margin Mark Meaning

// New paragraph needed
S No paragraph needed
N Something missed out
Sp Spelling mistake
C
?
x
v

Change to/from a capital letter
Doesn’t make sense

Wrong
Good point
Vv Very good point
Gr Grammatical error
--- Expression, Rephrase
O Missing punctuation

7. Monitoring and evaluation of the quality of teaching and learning

All new staff are given supportive observations in the first few weeks of term and ECTs / ITTs follow a
bespoke observation programme drawn up by the AHT (Teaching & Learning). For the monitoring of
whole school teaching and learning, two year groups are the focus of each half term with the focus
clearly identified in the calendar. The following activities take place (led by DHT Quality of Education
and AHT Teaching & Learning) during each learning review cycle:

a) Learning Walks. Each teacher is seen once with each year group they teach for approximately
10 minutes and no more than 15 minutes. Lessons are judged as on track / developing / not



yet secure in three areas: quality of work, quality of feedback and level of engagement in
engagement and application.

HoDs and other post holders are invited to join learning walks as are any other teachers who volunteer
to be part of the process. During Learning Walks books will be looked at, students will be observed and
one-to-one quiet conversations may occur with students. All learning walk feedback is recorded online
and shared with individual teachers; at the end of the cycle, HODs will receive a summary of their
department’s reviews also.

The following will not happen:

d)

Asking teachers for prior data or lesson plans;

being obtrusive and undermining through intervention (e.g. behaviour control) with the
exception of extreme circumstances;

talking with the whole class or groups in a way which would disrupt the lesson.

Book Scrutiny (led by AHT Teaching & Learning) focusing on learning experiences and
meaningful feedback. All findings are recorded and shared with HoDs and HoYs through the
weekly bulletin. Where there are specific areas of concern, these are raised directly with the
HoD by AHT (Teaching & Learning)

Middle Leaders book scrutiny (led by AHT Teaching & Learning) focusing on learning
experiences and meaningful feedback

Assessment Data, where relevant (based on whole school data drops). Please see Assessment
Policy for further details here

This information is triangulated by the DHT (Quality of Education) to assess how far a department is
on track / developing / not yet secure and whether the issues are based on the whole department or
individual teachers. Where areas are identified as not yet secure, the teaching and learning team will
follow up with a second scrutiny or observation and, if required, further informal or formal support
including but not limited to coaching, paired observations and support plans.



Appendix 1 — Teacher Standards

Department
for Education

Teachers’ Standards

Teachoers make the education of their pusis ther frst conosm, and are aoccirrable for achieving the heghest possbie standasds in work and conduci. Teachers
act with: honesty and imlegnty, have s¥ong subjec] knowiedge, keep their knowledge and skils as fsachers up-to-dale and are sef-critical; forgs positive

peolessional refationshyips; and work with panenis in the bes? interests of ther papis

[FART ONE- TEACHING ]

[ 6 Make accurate and productive use of assessmom.

A foachor must

* esiabish a safe and siimulating environment for pupis, rooted in
rruual respecl
=&l grais thal sretch and chalengs pupds of all hackgrounds. aniBes
dispositions

-
and
demonsirale consisiently T posithve attrtodss, values and behawour

which are pxpected of pupils
[2  Promots good progress and cutcomas by puplls

be acoouninbie for pupls' attainment, =5 and muinomes

ke aware of pupis’ capabilSes and their prior knowledge. and plan
teaching to basid an these

puide pupsls i refiect on ihe progress they have made and Ser
EmEging neads

demonistale knowlsdge and ondersianding of how pupls dsam and
hoew this impacts on teaching

encourage puplls io take a responsible and consoentious atiitude to
treedr cwn work and siuady.

®

[ Domonstrate good subject and cumiculam knowlodge

*  have & secure knowiedge of the relevant subisclis| and curriculum
areas, foster anc maniain pupds” imienest in the subject, and address
misunderstancngs

desTonsTale 4 cnbital Understanding of developments in the subject
ard curmodum areas, and promole the value of scholarship
demonsirale an undersianding of and ke responsibilty for
promoting high standards of Issracy, arcdacy and the comect wss of
slandard Engish, whateyer the (eacher's spenaist subjecs

il imaching earty reading, demonsrale a clear understanding of

H phomos.

if teaching sary mathemascs, demonsirate a clear undersianding of

aopropriabs tsaching sirategies
4 Pisn and teach woll structurod kessons

impar knowiedge and develop understanding through effective use
of lesson tme

promate a jove of isarning and chidren’s imelieciual curiosity

st homework and plan other out-f-dass acivies o consolidate
and extend the moaiedge and wnder g pupils have acgueed
redect sysiemascaly on the effectiveness of lessons and aggroaches
b nemac

comiriule bo e design and povision of an engaging curmosium
within the: relevant subject aneass |

[5_Adant toaching 1o respond to the strangths and mesds of all puplls |

know when and how \o differertate appeophately, usng approcaches
wihich enable: pupils fo be taught

have & secure understanding of how a range of (aceors cam inkibit
pagals” abibity 1o leam., and how best b ovenCome Sese

TOnSTale an awaneness of the piysical, social and nteleciual
cevelopment of chiidren, and know how o adapl ieaching o soooort
papils’ eftacation at different stages of deveiopmaens

haree: & clear yndsrstanding of the needs of il puplls, induding those
wilh special ecucabonal needs; those af high abibty; Mose with
English as mmhnrﬂhrguagu:mmmuhﬂu;xﬂbtﬂ
bor s @ evaliate distnctive teaching approaches 10 engage and

= mow and sndersiand bow o assess He eievant subsect and
oEncubsT aneds, induding satulory ASsessment FeQuirEments
make uss of fommative and summasve assessment o secue punis’
progess

s nelovant daks o moniicn proges ss. set iargeis, and plan

s sequanl kssans

grve pupils regular fesdback, bom omlly and S¥ough acourats
marking, and encourage pupits io respond jo the fesdback.

T Manage bohaviowr etfectively io ensure a good and safe keaming
Iramment

¥ hawe ciear naes and routnes dor behawiour in dassooms, and e

eesponsibibty for promosng pood and couteces behaviour bo in
classrooms and arownd the school, in acoordance with the: school's
behawiour palicy

hawe high expeciasors of befaniour, and esiabich a framewon for
disoplire wiih a rangs of sralegies, usng praise, sanchons ard
rewards oorsisbertily and fainy

manage clasces affectively, using approaches which ane apgeopnate
%0 pupis’ needs in order o memhee and mativate Sem

maintain good relafonships Wil popds, orercise appromniate
authorty, and acl decisiely when necessany,

(8 Fuits wider profassionai respcnsibilites

*  make a posive contribution io the witer e and ethos of the school

develop effectve professional relationships with oolleagues, knowing
how. and when Io drasy on advioe and specialist support

deploy suppon stafl efectvely

lake responsiility for mproving teaching Svough appropnase
profiessional deveicpment, respanting 1o advice and feedback om
coileagues

communicate efiecyvely with parents with regard D pupils
achiesemants and wel-boing

[PART TWO: FERSONAL AND PROFESSIONAL COMDUGT

A teacher 1= expecied 0 demonsimale conssienty high standands of
personal and peofessional conduct. The dollowing stalemenis define the
behavioer and afffdes wihech st the required standard for cond eci
Ihroughout a eacher's canesr

Teachers uphold public inst in the profemsion and mainkain high

sandands of efhics and behaviour, within and cutside school, by

= ireafing pupis with dignity, building relaSionships rooted in musial
respect, and ot all imes cbserving peoper boundanes approprale
io: @ feacher's professional posdion

: having regard for e need o safeguasd pupils’ welkbeing, n

acocedance with stajulony provisons:

shiowing inlerance of and respoct lor the nghts of others

not undermining fundamental Brlish walues, including democracy,

the nate of sy, ndradual [arty and matual respect, and lolkerance

of those with diferer? fafhs and belels

o ansunng thad personal bebefs ane nol expressesd inways which
‘Expicit pupils’ vulnerabikty or mighl lead them o break the: aw.

Taachers must have proper and prodessional regard for the ethos,
polices and practces of the: school mn which they beach, and mainkain
high starclards in fhelr own atiendance. and punchual iy

Teachers must have an anderstanding of, and always act within, the
statuinry frameworks which st oul their projessional duties and

responsiises

The Teachers” Standards can be found on the GOV.UK

ahe! (il e, gav . uilipavernmenlisublica liorefleachers-chndards
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